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NEPEBAI'M BAKOPUCTAHHS INTAT®OPMH «MOODLE>
Y BUKJIAJJAHHI «<AHI'JIIMCBKOI MOBH ITPO®ECIMHOI'O
CIIPSIMYBAHHS»

A.O. Bopucoa, O.®. beaikoBa, A.O. Kogecuuk, O.0. MaHy€eHKOBa

Hocnioaceno nramepopmy oucmanyitinozo nasuanns «Moodlex» Poszersanymo
nepesacu GUKOPUCMAHHS GipMYANbHO20 HaguanbHo2o npocmopy «Moodle»ma iozo
ocHosni cknadosi. «Moodle»niompumye pobomy 3 pizHumu munamu pecypcis, ujo
0036071€ GKIIOHAMU 8 OUCMAHYIUHI KYPCU NPAKMUYHO 6YO0b-sKUll 610 YUDPOB02o
xonmenmy. Peanizayis inmepaxmusnoi niamgpopmu «Moodle»s npoyeci nasuanns
IHO3EMHUM MOBAM € OYJice KOPUCHUM THCIPYMEHMOM O GUKAAO0AUIE.

Knrwuosi cnoea. inozemui mosu, euwja ocgima, 6uKIadaw, CmyoeHm,
oucmaHyiiiHe HABYAHHS, GIPMYATIbHE HABUATIbHE Cepedogulye, 3acoOu KOMYHIKayii,
nepesaea, niamgopma, Qopym.

NPEMMYIIECTBA UCIIOJb30BAHUSA ITJIAT®OPMbI
«MOODLE» B IPENIOJABAHUU «<AHI'JIMACKOTI' O SI3BIKA
MMPO®ECCUOHAJIBHON HATIPABJIEHHOCTH»

A.A. bopucoBa, O.®. beaukoBa, A.A. Konecnuk, E.O. ManyenkoBa

Hccneoosana — naamgopma  oucmanyuonnozo  ooyuenus — «Moodlex.
Paccmompenvr  npeumywecmea  UCHOAb306AHUS  BUPMYATLHO20 — V4€OHO20
npocmpancmea  «Moodle» u eco ocuosubie cocmasnsiowue.  «Moodlex
noddeparcusaem pabomy ¢ paIUYHLIMU MUNAMU PECYPCO8, NO3BONSAEM GKIIOYANIb 8
OUCMAHYUOHHbIe KYPCbl  NpAKmuyecku oot 6ud yu@dposoco KOHMeHmA.
Peanuzayus  unmepaxmugnoti niamgopmer  «Moodle» 6 npoyecce o06yuenus
UHOCMPAHHLIM  A3LIKAM — AGIAEMCA  OYeHb  NOJE3HbIM — UHCIPYMEHMOM  OlA
npenooasameneil.

Knrouesvie cnosa. umocmpaumvie  A3bIKU,  eblcuiee  0Opazosamue,
npenooasamenv, CmMyoeHm, OUCMAHYUOHHOE O0OyueHue, GUPMYyalbHas YueOHas
cpeda, cpedcmsea KOMMYHUKAYUU, RpeumMyuecmeo, niamgopma, popym.

ADVANTAGES OF USING MOODLE PLATFORM IN TEACHING
«ENGLISH FOR PROFESSIONAL COMMUNICATION»

A. Borysova, O. Belikova, A. Kolesnyk, O. Manuyenkea

The ability to communicate in other languages isdoeing an integral part
of professional competence of any specialist, nttemaf his future field of work.

© Bopucora A.O., benikora O.®., Koiecauk A.O., Manyenkosa O.0., 2016
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With changing requirements to specialist trainihgre is a need to reconsider the
methods and approaches to teaching foreign langsiage@onlinguistic students.

Teaching staff should address resources that ate thaccumulate much
information, try to be flexible in choice and meabiflor constant upgradingAn
example of such resources in use is Moodle. THergeto a Virtual Learning
Environment (VLE) and is one of the most effeddaening tools. Moodle supports
a learning model where a tutor acts as a course eratdr. The platform provides
an individual approach to each student by creatngrtual environment for group
collaboration.

The implementing the interactive platform Moodldoirthe process of
teaching foreign languages is a rather helpful tfmlteachers while it is controlled
by teachers, and makes teaching staff lives eaki@vjng one central location
accessible anywhere; with a massive array of témisiding the delivery, marking
and providing feedback for all courses. Becausdt®fease of use, Moodle is
excellent for distance learning, but it is reallgsigned to work best along with face
to face classroom teaching. It enables studentsaim more independently — that is,
have more control over their learning — and alsorenco-operatively — which
means they can fulfill some of the tasks together.

Keywords. foreign languages, higher education, teacher, studdistance
learning, virtual learning environment, communicatitools, advantage, platform,
forum.

Statement of the problem. Teaching foreign languages for
professional purposes is ascertained as a topitgrior updating higher
education in Ukraine. The ability to communicate dtiher languages is
becoming an integral part of professional competeasfcany specialist, no
matter of his future field of work. With changingguirements to specialist
training there is a need to reconsider the methmad approaches to
teaching foreign languages to nonlinguistic stuslent

In the condition of limited class hours new metHodial teaching
approaches should be based on individualizationaadnomy of students
that will eventually promote lifelong learning. Theaching staff members
of the Foreign Languages Department of KSUFTT in tegard do much
for intensification of the learning process andradd resources that are able
to accumulate much information, try to be flexiblechoice and mobile for
constant upgrading. In other words, they appeatsources able to provide
the ground for students’ self-working.

An example of such resources in use is Moodle. Téfsrs to a
Virtual Learning Environment (VLE) and is one ofethmost effective
learning tools. Moodle supports a learning modekmgha tutor acts as a
course moderator. The platform provides an indiidapproach to each
student by creating a virtual environment for graapiaboration.

Review of the latest research and publicationsThe increasing
number of recent publications [1-15] devoted to Mwodle-based courses
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development experience can help foreign languagéuictors to create
engaging online language learning activities ugiifeerent web sites. Of
considerable help can be the book by J. Stanfardefichers, trainers, and
course planners, with little or no experience ofddie, who want to create
their own language learning activities [1]. The kooffers plenty of
suggestions and examples for adapting classrooivitast to the virtual
learning environment. The tools provided by Moodlan be used to
integrate any level course, provide additional wotkside the class and
experience cooperative learning. According to Blasals a courseware
package and learning System, Moodle has great fatdar supporting
conventional classroom instruction, for example,dm additional work
outside of class, to become the delivery Systembfended (or hybrid)
course formats, or even to be used as a standal@sning platform» [2].
Moodle and its platform can thus be used to integtiae University course,
inviting the students to join the modules and twy hew experience.

The purpose and objective of the articleThe main objective of the
paper is to show the necessity and advantages peimenting Moodle
platform into the process of foreign languages Hawar to nonlinguistic
students.

Presentation of the research materialThe main advantage of the
Moodle VLE in contrast to online providers thatesfh single blog, wiki or
open, public forums and chats, is that it combiaksuch communication
tools in one space.

The practical advantage of using a VLE like Mooiiethat users
(learners and teachers) only need one login and toeget used to only one
user interface. The other advantage is protectiarsers and their data. One
can compare a Moodle platform to a school with malassrooms and
many classes. One can access the Moodle platfoneapecially the
classroom (i.e. individual Moodle course) only bgirg registered and
using one’s account details. Others, i.e. outsjdessially cannot access
such a protected course. Being online, it has thamtage that is can be
accessed by its users at any time and from anywirerthe world.
Therefore, it is also particularly strong in suppuay learner autonomy as
well as collaboration between learners in diffengentts of the world.

Moreover, Moodle provides the following featuresatthsupport:
course editing and course administration the irtiign of authentic or
didactically-enriched multimedia learning resourcasd a variety of
communicative and collaborative learning activiti@sg. forums, chats,
wikis) tutorial guidance through communicative @amtt(via e-mail, forum,
and chat) as well as learning control (via feedbaekluation, and tracking
statistics).
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It is important that instructors should first prepahe platform and
its parts before starting the activities, caringttbach language skill could
be exploited, and then they could invite their siutd to join the integration
course. As regards language learning, among tHerglift features, the
quiz-making function has been analyzed and usethdnyy instructors and
authors. Robb states that Moodle’s functions «alj@w to make different
types of quizzes. Quiz types relevant to languageting are: Multiple
choice, True/False, Numerical, Matching, Descriptiand Cloze. A wide
range of options allows you to randomize the qoestiand multiple-choice
items, specify a time frame for availability, cheowhether the students
receive feedback or not, decide if they are allowedview the correct
answers, and determine how many times they mayttekquiz and how it
is to be scored (first attempt, highest attemperage of all attempts or last
attempt)» [3].

Since the intention is not to substitute the tesiso CDs or
CD-ROM, but to integrate them with an e-learningviemnment, the
following steps may be followed, to create the niedor sections in the
platform and provide the interaction needed.

The teacher chooses some Units of the textbookeftdbooks) that
can be more easily considered as Learning Objetisd{lar digital
resources that are uniquely identified and candael @nd reused to support
learning. The main idea of «learning objects» & #ducational content is
broken down into small chunks that can be reusedairious learning
environments) (fig. 1) [4; 5].

There are a number of interactive learning actiwitydules that you
may add to your course. Communication and collamoranay take place
using Chats and Forums for conversational actviied Choices to gain
group feedback. Adding Wikis to your courses isaoellent way to allow
students to work together on a single piece.

Work can be submitted by students and marked bghera using
Assignments or Workshops. Automatic marking carableieved by using
Quizzes.

Content may be delivered and supported using Lessadule and
SCORM activities. Key words can be added to Glassary yourself or, if
you allow it, your students. Surveys and Databasesalso very powerful
additions to any course.

If all of that is not enough for you then you cdsoaadd contributed
(non-standard) activity modules that are not pdrthe official Moodle
release and which you can find on the Moodle.dey si
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Fig. 1. Sample of a course setup main page

Moodle supports a range of different resource typasallow you to
include almost any kind of digital content into yaiourses. These can be
added by using add a resource dropdown box wheimgds turned on.

A Text page is a simple page written using plaixt.t&ext pages
aren't pretty, but theyre a good place to put somfermation or
instructions. If you are after more options for ymew page then you
should be thinking about adding a Web page and mgakkse of Moodle’s
WYSIWYG editor [6-9].

Of course the resource may already exist in elatriorm so you
may want to link to an uploaded file or externalbgi¢ée or simply display
the complete contents of a directory in your codiles and let your users
pick the file themselves. If you have an IMS cohfeackage then this can
be easily added to your course.

The forum module is an activity where students #mthers can
exchange ideas by posting comments or discussiegtigns. The forum
activity offers four choices: In «Standard forunm fgeneral use» you have
an open forum where anyone can start a new topiangttime. The
«Standard forum» is the most commonly used forum«A single simple
discussion» you have just a single topic, all oa page. It can be used for
short, focused discussions. In «Each person pastsdiscussion» each
person can post exactly one new discussion topieryene can reply to
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them though). This is useful when you want eacldesiti to start a
discussion about, say, their reflections on thekigetopic and everyone
else responds to these. In The «Q & A» forum reguitudents to post their
perspectives before viewing other students’ postingfter the initial
posting, students can view and respond to othessinms. This feature
allows equal initial posting opportunity among adtudents, thus
encouraging original and independent thinking [10].

Forum posts can be graded by the teacher or dilngerss. A forum
is basically a bulletin board, a means for asynobus communication with
a group of users. Existing posts can be reflectpdnuand reactions
prepared before posting or replying.

In a forum, a user (a teacher or a student) can apgepic thread by
asking a question, stating a problem, or specifgingssignment; the other
users can react to the initial forum post and tp a@ther post in the forum.
Users can also add attachments (e.g. an imageconsint) to a post. The
forum exchanges are archived and can be accesaeg tine.

Some ideas for application in foreign language f[oofessional
communication instruction:

— ask questions and ask for help;

— discuss and exchange information and opinionsa guarticular
topic, statement, text, movie, image, cartoon etc.;

— students write their own contribution / textd¢dtements Means for
socializing and getting to know each other (e.g.an international
collaboration project or multilateral Comenius jaa);

— help and guidance: teachers can participateggeitcourage, draw
the focus on particular aspects;

— teacher networking: teachers can exchange idehsxperiences in
an «invisible» forum («hide» the forum by closirg teye» icon next to
the teachers forum) [11].

Forum posts by students tend to be between thdewriénd the
spoken genre, with medium-length output. In theufiorbelow («single
simple discussion» type), teenagers from differBoropean countries
discussed how they would react if they did not like food that was being
served (fig. 2) [12].

A chat is used for live (synchronous) written exues. A session
can be moderated by a teacher and framed by aotaiskcan be used for
«random» communication. Concerning organizatioms litre nature of chats
means that the time for a chat session has torbaged in advance and all
participants of the chat meeting have to be ordinghe same time. To keep
a chat discussion manageable and useful for legritiis advisable that it
has not more than 6 to 8 participants but alsdewsér than 3.
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I What would happen if there something was served to eat that you don't like...
by Alexs 21 AM

y Thursdsy, 28 July 2010, 11:21 AN

All of the members of the Hungarian International team 4 think that if there something was served to eat that we don't like or we are allergic
to a meal is an uncomfortable situation. But we had to be sincere and try to tell the host politely if we don't like that he or she cooks. We can
reject it. Don't cause disappointment, taste the dish because you don't know but perhaps you will like the meal.

‘? Re: What would happen if there something was served to eat that you don't like...
oy Evelina - Saturday, 6 March 2010, 09:17 P

actually, i think i would eat/drink it (i i dislike it, because for now theres nothing ive found im allergic to, so.. cant be lethal, right?). if i am
served the same thing again, i would probably explain i cant eat it and politely reject it. im speaking from experince and i can say i usually
give it a try, even if i supposedly cant eat/drink it, but dont really go for it the second/third time. what i wouldn't do for sure is eat it and then
tell everyone about how impolite the person was, serving me something without asking first (a “fiend” of mine did that and i found it insanely
impolite)

/ long comment is long, haha

b
n Re: What would happen if there something was served to eat that you don't like...
by Gabrie Wednesday, 10 March 2010, 07:39 AM
Yeah i think i would do the same. | would politely explain i cant't eat it and reject the meal

Fig. 2. Forum exchange between teenagers from class
in different countries

Using the chat option, however, seems to be wbktotganizational
effort. Students enjoy the opportunity to meet liwea chat; and being able
to «talk» to each other directly without a delaytime fosters a positive
atmosphere in the group and a feeling of togetlsstnAt the same time,
students are less reluctant to chat (i.e. writéf wach other than to talk. So,
chatting can be used as a first step, buildingoupture audio chat or Skype
meetings.

Although chatting means live communication, repdyior reacting
does not have to be immediate; this gives more tiarethinking and
replying than oral communication, but it is moresfaneous than forum
exchanges.

Many ideas for using chat are similar to those gmeed for forums,
but with one big difference: immediate reaction deddback is possible
through all participants and the moderator canctliyeénfluence the course
of the chat [13].

Some ideas for application may include the follayvin

— discuss and exchange «face to face» (in writinfgrmation and
opinions on a particular topic, statement, textyimoimage, cartoon etc.;

— means for socializing and getting to know eattegt

— help and guidance: teachers can participateggeitcourage, draw
the focus on particular aspects during a chateessi

— help and guidance: teacher can interact live viittividual
students (e.g. prompting);

— the text version (session protocol) of a chasisescan be used for
focus, preparatory or follow up work in the clagsro

Chat contributions by students tend to be very eondd texts and
very close to spoken (informal) language. In mamstances, chatters will
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also not care too much about their spelling. Thés e a daunting
experience for first time chatters and teachersmbmy respects though,
non-native speakers’ chat texts are similar toveapeakers’, who also
usually don’t bother to capitalize a pronoun like er names. At the same
time, the chat extract below (fig. 3) shows thatglaage learners do not
carelessly «type away», but take notice of typoat thmight lead to

misunderstanding (e.g. when Tsvetomir indicates tyigo «o00» by

correcting it as «too*» — using proper chat etitplet

More experienced chatters will make use of emotdie smileys,
special abbreviations or short hands which are comim chatting.

An assignment activity allows teachers to colledtten or «digital»
materials or files from their students. Insteadhafiding in their homework
on paper, they can deliver it digitally. All the signments handed in
through Moodle can only be accessed by the teactwrby the other
students. There are different types of assignmenitéoodle; here, we will
mainly describe the «online assignment». An onlassignment allows
students to submit text, using the familiar edittogls. Teachers can grade
these assignments online and can even add onlimeneats or changes,
which will then be made available to the studenféiother revisions [14].

18:25 Antonio: which sports are you interested in?

. 18:26 Olga: ice skating!!!!
. 18:26 Olga: it's so graceful!

8 18:27 Tsvetomir: yeah i like ice skating oo ®
]
a 18:27 Ivailo: i was about to say the same thing ;p
s 18:27 Tsvetomir: too*
e =
Eﬂ 18:27 Brigitta: absolutely no sport! but | like playing and watching football &

>
18:27 Antonio: i bet you fall down a lot of times &

u 18:27 Maria: maybe skiing

‘ 18:28 Tsvetomir: yeah actually i play lots of sports but i'm not so inteested in watching others play it :-D

Fig. 3. Teenagers from classes in different counss participating
in a moderated icEurope chat with free topic choice
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The assignment activity can be used to hand incantment on any
type of written document; but it can also be useddllect other types of
materials from ones students, e.g. texts, essaymtog collages,
presentation slides, audio recordings of their owites or of interviews
and dialogues etc.

Compared to texts produced for chat or forums,stextitten for
online or offline assignments tend to be the lohgesl closest to the text
genre. Depending on the task, the assignment iallysen individual
product by one student, whereas the other actvitisually result from
collaborative efforts.

By using a glossary module, teachers but alsottidests can create
a glossary within a Moodle course or for an enjatform; several
glossaries can exist within one course and theeedifferent ways for
browsing the glossary: next to a general searchidsvacan also be
automatically linked (the so-called «auto-linkinfgature). So, whenever
they show up in a course, clicking on them willdeto the respective
glossary entry. A Moodle glossary can range fromtling of a short
vocabulary list to something like an encyclopedigluding pictures or
other additional materials.

Once created, a glossary can be exported and wuseohyi other
Moodle course.

You can use the Moodle glossary for different pggs Create a
glossary on your own, to be used by your learneig for quick reference)
Have students work on a glossary collaborativelgesg they are in charge
of adding or editing entries; they can also be dgkerate or comment on
entries); make sure you give clear guidelines on tiwey are supposed to
create their new entry and in which order and whilehtails should be
included.

Enable the auto-linking feature in the glossary asH students to
actively use the words in the Moodle course (engheir forum posts and
wikis); this way, you can encourage authentic usk @se in context of the
words.

Use the glossary as an encyclopedia where studeités entries on
authors, actors, places or the like; this could d&e used for a book or
movie project (e.g. where students write summasiehapters, episode,
characters, symbols etc) (fig. 4).

Within the Moodle «blocks», you find a block calledRandom
Glossary Entry»; once enabled, your students w#l ene entry from the
glossary on the course’s main page; this is an eagyto review the words
from the glossary (students can also scroll on thigharrows of the block).
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Glossary to UNIT: 1 An Air Trip
Yooy 1 Tyreaes e

Search

Bl oD o [=]

Fig. 4. An example of Glossary for Business Englistourse in KSUFTT

Some of the audio material (tracks) on CDs canadved as audio
files in a directory to be used as a resource.

Short video sequences can offer dialogues correspgrio the units
chosen. Many sites such as the site of the BBCo#imel sites provide this
sort of video material that can be linked or dovaled from the platform.

Additional audio material should be prepared, suash listening
exercises, whose solutions and answers could beviere-mail to the
teacher for correction or recorded by the students put in an area of the
platform where other students could access fagrisy and discussion in a
chat room [15].

A particular section of Moodle offers the opportynto create
quizzes of different kinds. Instructors and teasheho are familiar with
«Macromedia Flash» or similar programs can alsalyice interactive web
pages with exercises such as drag and drop opotrisdse. Otherwise, each
section could have some links to web sites witmtgleof exercises. The
teacher has only to take care that there is a grealt of interaction and
feedback.

Evaluation may be done through different kindsesfts. At the end
of each test a mark or score can be given to daderst, and added to the
general evaluation in the subject. An additionati@ay be given to the
frequency with which students attend the platformd ¢he areas in which
they can swap information.

Conclusions. Thus, we can state that implementing the interacti
platform Moodle into the process of teaching foreignguages is a rather
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helpful tool for teachers while it is controlled Hgachers, and makes
teaching staff lives easier, having one centraafion accessible anywhere;
with a massive array of tools for aiding the defyyamarking and providing
feedback for all courses. Because of its easeafMsodle is excellent for
distance learning, but it is really designed to kvbest along with face to
face classroom teaching. The more important reagon teachers like to
use it is that it enables students to learn madependently — that is, have
more control over their learning — and also moreoperatively — which
means they can fulfill some of the tasks togetiMoodle has a large
number of optional modules as well, which enabkeslents to spend as
much time as they need on lessons they find difficu
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HNEPEKJAJ EKOHOMIYHHUX I PIHAHCOBUX TEPMIHIB
ITHINOMOBHOTI'O TOXO/JKEHH

O.M. MypasiioBa, T.A. KpaBuosa

Posensanymo npobremu ma HatinowupeHiui cnocoou nepexnady iHancosux
ma eKOHOMIYHUX MepPMIiHIB. BUKOPUCMAHHA Cli6, AKI 6Jice ICHYIomb )y MOBIL
(cunonimu), 3anosuuenns inozemuux ciie (mepminu), noOyOo08a mepmina 3 YaCmuH
iHwux  cnig.  Busagneno  cmpykmypHi  ma  KOMOIHAMOPHI — MOMCIUBOCMI
MEPMIHONO02IYHUX OOUHUYL, PO32IAHYMO Npoyec ix acuminayii 6 yKpaiHoMO8HOMY
cepeoosuyi.
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