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MOTHUBALIA AK IHTEHCUDPIKATOP OITAHYBAHHA
IHO3EMHOI MOBH B HEMOBHUX BH3

A.O. Bopucosa, B.O. Apxunosa, A.O. Kosecunk, O.0. ManyenkoBa

Buoineno ocnosni  komnowenmu  mMomuayii  080JOOIHH — IEKCUKOIO.
Posenanymo cymv ma ocHO8HI Xapakmepucmuku 6udie¢ Momusayii HA8YANbHOI
oisnbHocmi, ix 3acmocy8anHs nio Hac ayoumopHoi ma camocmitinoi pobomu
cmydenmie. Busnaueno wiiaxu nocuneHHs Momueayii onamy8antsa iHo3eMHoi Mosu 6
nemoenux BH3. Hasedeni euou momusayii 0itoms y Hepo3pUSHOMY 38’ A3KYy nio uac
HABYANLHO2O Npoyecy.

Kntouosi cnosa: naguanvha Oisanshicms, ONAHY8AHHS IHO3EMHOT MOBU, MOBHA
KoMnemenyisi, Yiib08a MOMUBAYIs, CUIA MOMUBAYI].

MOTHUBAIIUA KAK THTEHCU®UKATOP OCBOEHUSA
HNHOCTPAHHOTI'O A3BIKA B HEA3BIKOBBIX BY3AX

A.A. Bopucona, B.A. Apxunosa, A.A. Konecank, E.O. ManyenkoBa

Buvioenenvt  ocnosmbie KOMnOHeHmMbl MOMUBAYUU 0BNAOEHUS NEKCUKOIU.
Paccmompena  cywyHocmb U OCHOGHbBIE XAPAKMEPUCHUKU  BUO08  MOMUBAYUU
VUeOHOU — OessmenbHOCmU, UX  NPUMEHeHue 60  @peMs — ayOumopHou U
camocmoamenvHol pabomuvl cmyodenmos. Onpeoenenvt nymu ycuieHus MOmueayuu
OCBOEHUsL UHOCMPAHHO20 A3bIKA 6 HEes3bIKO8bIX 6y3ax. Ilpueedennvie 6udbl
Momusayuu Oeticmeyon 8 Hepa3PbIEHOU CE:3U 60 8PEMs Y4eOH020 npoyeccd.

Knrouesvie cnosa. yuebnasn deamenbHoCmb, 0C80€eHUe UHOCMPAHHOZ0 A3bIKA,
A3BIKOBASL KOMNEMEHYUs, Yeneeas MOmueaylisl, CUid MOMueayuu.
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MOTIVATION AS AN INTENSIFIER OF MASTERING
A FOREIGN LANGUAGE IN NON-LANGUAGE HIGHER
EDUCATIONAL ESTABLISHMENTS

A. Borysova, V. Arkhypova, A. Kolesnyk, O. Manuyenlkova

Teaching and learning languages in the modern wdslshot only giving
knowledge about different linguistic aspects andcfising exercises in course
books, but also teaching with a more global perspec At the stage when
concernment as well as interest equally resultpecffic activity and become its
motives, it is possible to speak about motivat@ommunicative competence leads
language teachers to incorporate motivational sgaés in teaching English as
foreign language (TEFL) and to seek task-orientetiviies that engage their
students in creative language use. The work is tdevio determining the main
components of the motivation of mastering a foréamguage as well as specific
ways with the help of which it should be intendifién processing and generalizing
information about the types of motivation, it isspible to mark out the following
types of motivation characteristic for mastering fareign language: target
(communicative) motivation; country study motivatianstrumental motivation;
cognitive motivation; aesthetic motivation as wal motivation derived from
realizing the progress achieved in mastering a ifprelanguage and motivation
conditioned by the desire of those who study adorlanguage to obtain complete
information. To intensify motivation of learningtaiy in mastering a foreign
language, it is necessary to stimulate the desfrstadents who study a foreign
language to ask about unknown foreign language vedgemts of the words they
need, and then to use the latter in their speech.

Keywords. learning activity, mastering a foreign languagenguistic
competence, target motivation, strength of motvati

Statement of the problem. The issue of motivating a foreign
language learning has always been of great impogtand it is frequently
discussed in the educational environment. Teachnthlearning languages
in the modern world is not only giving knowledgeoabdifferent linguistic
aspects and practising exercises in course boaksalso teaching with a
more global perspective. Authentic material is atbund us and the
teacher’s role is to make correct choices in otderaise motivation and
interest in teaching and learning about new cudiuféere is no need to
explain what a foreign language acquisition inteiesHowever, what is the
motivation?

The term «motivation» comes from the Latin word ¥er@» which
means «to move». Motivation is a process rather ¢hproduct. Therefore,
it cannot be observed directly, motivation can miferred from actions and
verbalisations. Motivation involves goals that pdev impetus for and
direction to action [1]. Goals may not be exactlyac and may alter with
experience. Motivation requires that people undeibthe relation between
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their behaviour and desired outcome [2]. Motivatioray be physical,
meaning effort and persistence; and mental, meatggitive actions, such
as planning, monitoring, organising, assessingasdns and making
decisions. One of the contemporary perspectivasnass that motivation is
a complex phenomenon that depends on a host obnarssocial and
contextual variables and changes with human dewsop. It also reflects
individual, group, and cultural differences in b#dj values and goal set-ups [3].

Concernment and interest in foreign languages iegrmo not
always result in active linguistic performance amtech activity. At this
stage when concernment as well as interest equesiyt in specific activity
and become its maotives, it is possible to speakiabmtivation. The high
degree of motivation of learning activity meansttbancernment about it
contributed to the manifestation of willpower effiot enough to overcome
all internal and external obstacles. The degramatfvation is the degree of
concernment that causes activity. The basis ofvattin is awareness of
the usefulness and necessity of one’'s own actiongctivity in general,
anticipation of the sense of satisfaction thatloamerived from the activity
process itself or achieving the goal.

In recent years, language researchers and praetiichave shifted
their focus from developing individual linguistickiés to the use of
language to achieve the speaker’s objectives. fdusarea of focus, known
as communicative competence, leads language teadbeiincorporate
motivational strategies in teaching English asifprdanguage (TEFL) and
to seek task-oriented activities that engage theidesits in creative
language use.

Review of the latest research and publications.The most
important work done in the sphere of motivation dodeign language
learning has been by Robert Gardner (earlier withll&¢e Lambert, and
later with research associates at the UniversityWistern Ontario).
Gardner and Lambert suggested that those peopledehtfy positively in
this way would like to resemble the foreign peoplesncerned, to
understand their culture, and to be able to padiei in it. This pattern of
motivation they label an integrative orientatiorar@er and Lambert also
described an instrumental orientation to languag@ning. This type of
motivation is based on the advantages that caruacdéra language is
known, e.g. professional advancement; capacitytortk’s job well; ability
to read useful material in the target languageemiidl to exploit members
of the foreign culture, etc. [4].

Furthermore, most psychologists concerned with niegr and
education use the word motivation to describe thoseesses that can (a)
arouses and instigate behaviour, (b) give direatiopurpose to behaviour,
(c) continue to allow behaviour to persist, and (@d to choosing or
preferring a particular behaviour [5].
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Harmer said that people involved in language teartsay that
students who really want to learn will succeed what the circumstance in
which they study. Students frequently succeed imatwappear to be
unfavourable conditions; they succeed despite usiathods which experts
consider unsatisfactory. In the face of such pheranrit seems reasonable
to suggest that the motivation that students btmglass is the biggest
single factor affecting their success [6].

Learners want to be competent and often seek lgpas a means to
this end. However, competence is not just the tiegubenefit of a learning
achievement. It is, quite important for motivatighe personal feeling and
beliefs that the process of learning can enhandbdrearners themselves
while they are learning [5].

The purpose of the articleis to determine the main components of
the motivation of mastering a foreign language al &s specific ways with
the help of which it should be intensified.

Presentation of the research material. On processing and
generalizing information about the types of moimatdescribed in the
literature on psychology and in view of observirtgdents’ attitude to
mastering a foreign language under modern conditioh the growing
integration of Ukraine into the global communityidtpossible to mark out
the following types of motivation characteristicr f;mastering a foreign
language:

1. Target (communicative) motivation.

2. Motivation derived from realizing the progresshigaved in
mastering a foreign language or certain linguiasipects.

3. Motivation caused by emotional and personalr@steof students
in the country of the language learnt (country gtobtivation).

4. Cognitive motivation generated by the interest d deeper
understanding of a linguistic form.

5. Mativation conditioned by the desire of thoseovgtudy a foreign
language to obtain complete information.

6. Motivation caused by the sense of satisfactian tan be obtained
during exercising certain types of work — instruta¢motivation (exercise
is a «tool» of education).

7. Motivation caused by the sense of aesthetic spkea when
performing training activities (aesthetic motivaitjo

Let us consider these types of motivations in nu@til.

1. Target (communicative) motivation. In their ddisations of the
motives of human activity, the authors on psychgl(®L. Rubinstein,
P.M. Yakobson, V.S. Merlin, N.I. Zhynkin) determitiee motives directly
related to the purpose of such activity. They poout that clear
understanding of purpose determines the strengtimaifvation. So, it is
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possible to speak about the target motivation afrlimg activity in general
and about the target motivation of mastering aifpréanguage vocabulary
in particular.

Realizing that certain lexical items are necesdary the future
discourse in a foreign language greatly facilitatesir learning. So, it is
possible to speak about the target communicativievatmn. Students who
study a foreign language can completely understeords applicability not
only for solving specific lingusitic tasks, but theapplicability for
communicating outside the classroom as well.

It is well known that a person should endure «latkomething» [2]
for the origination of a motive. In this case, theethod of so-called
concrete-motivational introduction of specific vbodary can be applied.
Solving linguistic task assigned by the teacheos¢hwho learn a foreign
language, find the lack of specific lexical uniBut still wanting to solve
the given task students, as a rule, usually askeheher questions about
unknown words that they immediately use in the@esph.

To intensify the target motivation of learning vbatary, especially
terminology, it is necessary to stimulate the desir students who study a
foreign language to ask about unknown foreign lagguequivalents of the
words they need, and then to use the latter im #peech. This requires the
development of specific techniques that will beunalty included in the
process of motivated introduction of a foreign wamda term. First, it is
necessary to teach students to ask questions badang a linguistic task.
For example, students are offered a linguistic:taglscribe the process of
cooking a dish. They think over their message, tifietexical gaps, ask the
teacher about the unknown foreign language equitalef the words,
phrases or terms they need, and then they use thetheir reports.
Experience shows that even such a simple, attagfaace, task as teaching
students first to ask questions about unknown edgts requires long and
painstaking work. In the future, the task is cowgiéd by the fact that
students learn to «switch on» external speech ed®m they do not know
foreign language equivalents of the words they néeduch cases, they
interrupt their speech, ask questions, and only they finish their report.

The purpose of motivated introducing vocabularyriest is to
increase the quantity of firmly assimilated lexidaims or terms at a time
(per lesson) by intensifying target communicativairation.

2. Motivation which is generated by achieved pregrélhe feeling
of satisfaction which arises from the awarenesargfone own progress,
plays exceptional role in learning of foreign laaga. To intensification of
this type of motivation it is recommended throughdlie educational
process to carry out an inventory of the progrAssexample of this type of
the inventory is listing by students of previoudtudied of oral topics
before starting work on new topic and its vocabular
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For example, the course of «Professional Engligimstudents of
economic specialties allows using of special thetabtes and lexical cards
(word maps), where students write studied new w¢etsns) and phrases.
In this way, after the studying of each new topie, have a possibility to
get visual idea about the possibilities of commatiam, which undoubtedly
are increased.

There are special tasks (exercises) which are aiatethematic
indication of new words for intensification of thigpe of motivation. For
example, during the entering of the term «advegisistudents are invited
to clarify the situations and structures that thisn can be used («Good and
bad advertisements», «Advertising media and methodsSuccessful
advertising campaign»). Such exercises which cacabled situational and
inventory not only promote spontaneous memorizatibwocabulary, but
also develop the students’ desire to analyze |elanwecabulary from
different perspectives.

Motivation which are generated by students’ awasenef their
progress in foreign language mastering, is int@wiby their desire for
cluttering of linguistic facts. The desire to usmarhed words and word
combinations, call in foreign language phenomenrd fants of reality, for
checking of their communicative competence is ohaypical forms of
inventory aspirations.

3. Country-specific motivation. The essence of d¢guspecific
motivation is emotional and personal relation ofdsints to the country and
people whom language they are studying, to itsoticsl and cultural
traditions. It is necessary to systematically depelnd intensify the
educational needs of students during the languagetey. This type of
motivation can be very effective and strong typ&ioternal» motivation of
those who study foreign language without foreignglzage linguistic
environment.

Country-specific nuance of main themes on everyiifay subject
matter improves learning of lexical material. Thetfof «displacement» of
everyday actions and events in the country thedagg of which is studied
increases the interest of those who are teachdidetaspecifics of English
language and helps overcome the interference afdtiee language during
mastering grammar structures and language material.

These may be the topics of tourism orientation: a¥€Hing»,
«Staying at a hotel», «Shopping», «Going sightgpeims well as more
specific topics which are related to future prof@sal activity: «The
importance of cultural awareness in business», héatic product
promotions», «Doing business across cultures».ulch scases, country-
specific motivation merges with the motivation whiés generated by
awareness of achieved success in learning of fotaigguage. Role-playing
games help to consolidate learned material.
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4. Cognitive motivation. In this case the cognitimetivation which
is generated by the desire of students to in-daptterstanding of foreign
language vocabulary with aim at independent sedtcis. important that
they have desire for in-depth study of various nmegsiof the word (term),
for obtain interesting information about it. Sevesges are necessary for
realization of this set. At first teacher gives aypiate explanations,
uncovers etymological relations between the newdveod those that have
been learned before, between borrowing and forleigguage vocabulary in
their native language, reveals the essence of @licmetc.

Semantization of new lexical units is produced tudents with use
of context and translation (to book; comfortable; analyze; marketing
strategy; innovation; risk taking).

Systematic carring out of such search work devellipguistic
quick-wittedness and promotes involuntary memoioradf words.

5. Motivation is caused by desire of obtaining filléest information.
Cognitive process is stimulated under existencgagis in any topic in our
knowledge. Student learns new vocabulary relativedgy and fast if he
feels the necessity for addititious vocabularyislnecessary to create for
students the common set for obtaining the fullestorimation for
intensification of this type of motivation.

Tasks on creation of various lexical «Microsystemshich are
required of systematic practice are very important.

For example:

— match the term and the definition;

— give antonym/synonym to the term;

— choose the appropriate preposition to complatexpression.

6. Instrumental motivation. In the methodologicaterhture
repeatedly emphasized The importance of readinesgidents who study
foreign language to do variety of exercises andptleasure they get from
doing these exercises and tasks, as well as thsiredto master new types
and forms of work and further improvement in theéndoof exercises and
tasks were learned earlier. Satisfaction may alfise &rom the fact that this
activity has become ingrained habit, the need @fktident.

Intensification of this type of motivation is cldgerelated with
taking into account of individual aptitudes, aldi and talents. Some
students specialize on compiling of sentences &ad situations according
to keywords which at first sight have no semantamrection. Other
students are the best in texts dramatization, chguwp dialogues, creation
of endings for unfinished stories. Intensificatiohinstrumental motivation
largely depends on the involvement in the executibreome exercises
appropriate specialists, the leading roles argyassi to students according
to their aptitudes and tastes.
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Competition factor during the doing of certain tgpe exercises has
great importance for what students should knowdtieria for marking
their knowledge. For example, the quality of dialegis marked by the
number and naturalness of replicas, using of stiudieabulary, etc.

Intensification of instrumental motivation is alachieved by using
in educational practice of new and interesting &ind work which should
gradually become more complex; they must consisténtorporate new
elements. It is related to teaching students cpomding methods
(algorithms) of actions. It is important for stutkemo know how to create
more complicated versions of familiar exercises.

For example, after a study of the topic vocabulang work on
dialogues, students are given the task:

— make up dialogues using the following words andrdw
combinations:Are you ready to order?, to be in a hurry, cerdatsh or
canned fruit, anything else?

Forming of positive emotional attitude of studetwtcertain types of
exercises, learning of techniques by them givestdheher an opportunity
sometimes to limit the introduction of new vocalwylaproviding choice
and even possibility of exercises compiling by stud.

7. Aesthetic motivation. During mastering of fomidanguage
vocabulary aesthetic motivation can be presentdwinforms, depending
on which channel is the leader of aesthetic pleasuauditory or visual.
Colorful tutorials, visual aids are used in work wocabulary intensify
aesthetic motivation. Technical training equipm&mth as audio and video
recorders, TV programs, computer which help to neregarticular image
in the memory of the student play an important riolehe formation of
aesthetic pleasure. They develop desire for gooesndesign, independent
search of aesthetically beautiful illustrations fearning vocabulary of the
students.

Conclusions.These types of motivation often operate in comtirau
relations during the studying process. However, ware able to better
identify the specific ways which can provide maistgrforeign language
vocabulary in optimal conditions.

To summarize, it can be said that the construttitisory of learning
encourages and accepts the students’ autonomynétiative. Combining
the use of authentic material with guided instratsi through the interactive
methodology gives the students a supportive enmigort for resultive
learning. Both, intrinsic and extrinsic motivatiogkepend on time and
context. They can exist within an individual at te@me time. Intrinsic
motivation is linked to personal experience, bettepnceptual
comprehension and greater creativity. It is contalkin nature. Extrinsic
motivation, on the contrary, is based on somethixtganeous to the activity
or to the person. The positive effect of the usenofivators, which in the
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education field is generally external ones, depdadsely on the fact that
students must see a relationship between theirvimiraand outcome. The
motivators must be relevant to their work and liv8sudents’ intrinsic
motivation can be influenced by challenge, curigsitontrol and fantasy.
Being given the possibility to choose adds intgnsatisfaction and also
supports the feeling of competence and effectiveirethe task.
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